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Storytelling in Indon€sisn El€mentary School Setting:
Perspectives from PGSD Students
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Cibiru kn I 5, Bandullg-10393, Indonesia
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Abstract
bgger research project that investigates pcSD (elementary

rgn language in Indonesian elementary school setting. This
the challenges faced by PGSD srudents in teaching English
elementary school students. Four PGSD students who were

and conducting classrcom action .€s€arch for their bachelor
lhe r€spondents ofthe study. Each of ihem taught three graders
in one o{ the pdvate schools in Bandung. All of them were

ir English lessons. Two participants delivered the stories using
whereas the rest delivered the stories using a story-reading

a qualitative descriptive method with questionnai.e, in-
Iecordings and field notes as rcsearch inshuments for the data

data were organized and prepared for analysis before coding.
diminating redundancies in the coding process by sol1ing,

ing and labelling the codes into several categories. The last

) students' skill in delivering stories in the context ot

is was id€ntii'ing key concepts/themes emerging flom the
suggests that ihe PGSD students laced two staqes of challenqes

gh stogelling to ihe elementary school students, namely, 1)
ad 2) the implemafation stage.

- Teaching English to Elementary, School Students

of English in Indonesian elementary school is not without
mainiy come from the quality of teachers who teach English

claracteristics of the stLdents. Thercfore. teachins Enslish in

level. The teachers teaching English to elementary school
English as the target language, and at the same time should also

should be conducted in a meaningful and fun way by considering
of6-12 years o1d children. There are some fun activjties that could

such as singing, playing games, and listeDing to a story.te1ling.

l€aming for children (Brewster, Ellis & cfard, 2002; pfullips, 1993;
F.rthermore, Brewster et rrt (2002) coniends that stos4elling could

rs one of the suitable activities to be implemented in the context of
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enhance children's linguistic ability since teacher could introduce and rcvrew tafgel

;;;; l^;; '  ond ."nLn"" stnrcire stontell ing'!oull l. r l"o,' i ]e\:I! .: l i ld]i la:
imaginaiion which is impollant for chi ldren s nlentcl health ( lravles' ru'rr '

;;?;;;;. ,0d?' i.,1'"nl'ou"r1 2009) In the field ol Engiish teachins' Garvie

;;;il 
",; 

;^, stoDtellnrg is one of the eftective vehiclcs to reach the goal of

i" 'nru*" i**ng vt"nu l l ;  \4r( on'! 'ry { r onO' orgue" lnrr l  er in3 a'tory tune tt -

". ' .6j 
i .  , . f"" ;  *" freg,orirg to- cl.  ldre"'o bi cxpo ed 'o lrr(r"rure B) l i ' len'ng o

a story, children can divelop their criticcl thirkrng wlxle the) arc drscuss g Ine

chamcters. the place, the plot and ideas ot the story-' ---'''pu,rt1".-o.", 
iollins (1999) stales that the implemcntation of storyielling-has

siven a big colltribution to the eleDlcntary school students'- de\€lopment lt. 1s

l,"r"t,.a-ii"i ,,",r.t"uine facilitates the students to develop thinkjng ski1l, whish

"tri".... 
f"t*"a""f,nt] namely speaking recdrng and wnling Storlellrng also

fun"tlon. u" n_..nffolding media which proudes Yader) of languagc models tirat couro

' r . ' " - . ' .AU l  t he . t uden i s r t  o l hn ' . , goqa rdKry \en }o \en  )ooq )_ ,
" '*";; l*;  (2009) sirows storytel lrng has an important role in the chrldren's

\ c c o n d  l r r e u ' a P e  o e \ e - o p n e l l  l r  l l ' (  c ^ l l e \ l  o l ' l c d c r ; n g  I n g l l ' h  a s  a  l o r e l S n
'i";;:r; '("tt'i; 

,i-,1,"-!r"*."o.v :cfool level, storyielling is believed as one of

effect iveactrvl t lestodeveloplLuencyalrclvocabularyacquisi t ion(FarreldanNessel l

"ii.Ji" 
t.rt"Li 

"i 
oi, zoo+1'*o considereci as the most comfortable activitl' lvbrch

pfioitizes students utrcrances as a meaningftrl context during the lesson (lIislaIr'

1995 ) .
ln addition. Damavanti (2007) recommends storytelling to be applied as one of

th" tjil;: i;;;.h"! Englsh ar Tnclonesian elemertary school' since it is believed

,s . cheaoer mealla vel. has lots or oenefits Damayanti argues that sto4t€1ling could

."-p"..i" f"a",i..i." eLrnerrtaD schools located in the remote area which erc said to

fr"_,rlta"i ,""o.o."a since they do not ha\c lood tacilrtLcs of childLen story books to

develop its students' langr.rage skilis Bv:ppl)ins 'toqaellins rn 
ln: 

o]]i":i 
l:.1':]l*'

Lcleis couid create leiming sources \irhouf being depeLrdant to the lroo$ Trom

Dublishers.t""-'"i.".t 
ine tngtl.h through storytellng rs one oi thc $fys to creatt fun lcamrng

activit ies.WhenateacherdecicLedtoi l l lpLelntII tsto4.ttL] ingnl:Ln!ng|lshIcssonInele

"." 
.t".* u".V"ffltg challenges that should be laced by the tcacher ' Kxyvenhoven

iz6osj'iaJi1*. ."-" challeiges that should be l'aced bv thc teachers when leachdg

EDglish Lhrough storl'tellmg, sueh as the isk of relrembering The teachers are edvised

. i.-""rft* ,ta *a..taLld thd plot ol the story That could be said as a big challenge

.tn*';il".,; should be told'nr English Anorhef challengc in rcachirg English

U"rgi .t"#ffi'tg, the teachers sho;ld be able to act oul the story' During the

r n r u e l l  n r  o r o c e " .  l  l '  r J l g c :  e o  I n ' l  I n e  l e  ' l r L r  c o u  J  n  a : " t a r  \ : 5  l e l  \ o i c c '

,.i"it",t".. d"o, mo,cm.nr "od 
ta(i3l expression Based on a research (Aranthla'

io ioi-r}ri" .L'"fL.*" ^ quite difficr t tbr lie ieachen and nukes the leachers tend to

: r \  u id ) ,o l ie t l ,ng l rc t l \  i l )  J  ln . lg  r l re  I -  n : l  ' \  le  *o l
"" - 

t,"'.. ijot+l i,,'.,t;git"t A-me'ican teachers' perspectives towards a

.,"qaili.gi*jnG *"audeJfor the in-senice training teachers The research reve'ls

i h a t a ] l o f t h e r e a c h e r r e s p o n d e S s r e r e t h a t t h e S t o l } ' t e l l i n g i n s e r v i c e t m i n i n g h a !

82



,l!!llll! :!t

E Fr'.s understanding on how to implement stoD,telling as routine
- tb mtivated the teachers to conduct more stoMellins activities

While in an lndonesian context, the teacher respondents
lbr not being trained how to teach English through

2010) especially for elemelltary school English teachers
Department ofUPI before 2006 and PGSD before 2008.
had been conducted to reveal PGSD students'teaching

of Lng ish tanguage. One of rhem \a reseafch conducted
Ymthi, and Ananllia (2008) rvhich identifies that PGSD students

on Lhe aspecrs ol  \  ocdbuiaD. pronLnciar ion, ard d ctron l , r  rhe
PCSD students designed thd lesson plan in Bahasa Indonesia,

iDto English, wlich mnk€s their classrcom language, was not the
rcsearch shows that PGSD students have difficulties in rhe

Meaning, Ionn, Pronunciation and Apprcpriacy (MF?A)

action research lor their bachelorthesis were recruited as the

and Setyaningsih, 20i0)- This paper is mainly focused ro
faced by PGSD students in teaching English through

school students-

(lbree females and one male) who were doing teaching practice

padcipants delivered the stories using story.telling method,
delivered the stories using story-reading method. This study
descriptive method with questionnai.e, in-depth interview, field

in Bandung. A11 of them were delivering story in their

ing as research instr-uments for the data collection. The collected
and prepared tbr analysis before coding. The next step was

- Each of them taught three gladers in four different classes in

in the coding prccess by sorting, comparing and contrasting

and media used the

rnto seveml categories. The last stage of the data analysis was
themes emerging ftom the categories. Pseudoryms were used

1. The

to identify the challenges of teaching Engl;sh rhrough stol4elling
. When conducting lhe story time in the English lesson, the
different techniques and media as presented at table 1.

Enslishfur
Word less pop up big



Enslish lor

Storyreadlng Deni wrilten b), PCSD
English

Bts l)oor (handnad€.
UPI Kampus Cibjru

Tutl 1x2m Sr1rolbam comic.

The l-rndlng ofthe study is prcsente.l lhough the respondents perceplions' as tbllows:

3,1. Sllintl
Generally, Shinla dicl ot find any difliculties in teaching thfough storyLclling'

The leaming proccss wenl smoolhly and cvery sllldent aclively invoh'ed duri1r^g the

English lessoD. Houcver, Slinta stated that in the process of storytclling she found

dificulry \,hen she lbrgot holv to pronoun a pa(icular word from-the story Besides

the p|onunciation, she also said that giving inskuction in English wns quite a big

,chalienge for her. Especjally $hen her students did not respond her, Shinia confused

whethe;or not the stualenls could not do her command, or just did not understand her

inslruction. To assure the student's understanding, Shinta translaled the instNction irrto

Bahasa In.lo[esja. Dcspite her tho glt of having diffic'.rlties, the fesearchef did not

notice lhat Shinla had experienced such diltlcullies during the prccess ofstoq4elling

Besiales pronunciation problem, Shinla stated lhat anolher difirclllty happcned at

thc preparatior stage, nanely horv to choose the right story Shinta stated that it js one

of iirc aimcutl pant since students- characteristics and developmental stage should be

consiclerecl. Not only choosing the dght story, design the dght acti\'ities was aiso a big

challenge srncc:
...tht d;signe(t dctil,itiet shorld natch with the foasecl l(lngtLlge skill fu i stdnce' I

t.dft la d;relop tl? .\tr(letlts liste itry ski/l' so I hme to design the right dctifity' to

de\,c/t)p the s;dents' listening skilt nat dcti|ities Jocut to rcaditg skill dewlapment

(Shinta, intervlew).
ihat things made the decision of lhe leaning objcctives become dillicult lhings to do

sincc it siiould be matched \\'ilh thc siLLdents' English levcl' the larget lan!:uage to be

achicved anri ihe fbcus oflanguage skill thal \a ould bc developed'

3.2. lla i
L1 lhe preparatioll stage, Ilani said thal choosing tLre right story is a qurte

challengirg thing to do since she had lo consider the relevance ol lhe slory with lhe

therne iuggcstecl by tlle cuniculum. Besides that factor, as the teacher and the

storyellef"it was il1lpotant for Hani. hersell to like the story being delivered to her

stuients. I'or her, it was impossiblc to urge the studerts to like the slory if she' as the

teacher and s1ory.te]1er did not like lhe story' Besides choosing the dghl story' the

preparation ollhe media a]so plays an importanl pan Flani staled that in lhe prcccss ol

ihe storltelling in the conlext of tcaching Engljsh, visualization was very impofiant
'l herefoic Ilani argned that thc stoDtelling pfocess should be accompanied by thc

prcsence ol pictures. On rhe other hand' she had difficulries in providing the piclures
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ro lhe story since she said that she was nol a good dra$'er. Not only
and choosing the riglt story, Hani lhought that she experienced

d€ciding indicators and desigling the scoring rubric lo assess the

fr sisificant diificulties found in the using of classroom language,
ft preparation slage, Hani experienced difficultjes in lhe teachirg

the instructions in llnglish. Although she had prepared the classroom
r€achins. Had still exDerienced dililculties sitlce the real situation was

instruction i]1 a more sponlancous and naluial way. Her Engilsh

ber could not improvise when she forgot lew parts ot' the story. Hani
tion mistake during lhe storyelling and giving the classroom

ing process, Dcni experienced difficutty caused by the choice oflhe

]- The story became oounter prcductive in making the students to be
in miming the action of thc story and acling out using thei body

skills after the storytelling activity.

Deni also had difficulties in prcnouncing the word during the
Deni expedenced difficullies in giving instruction in English,

The students were silting on their chai6 with the desks in lront of
it \vas quite dilllcult in mainraining the lcacher-students interachon

h atrricipaiion. Hani realized that this luppened because she were not

abe teaching process, Hani seemed to experience difficullies in
&ssroom layout- The students were sitting on their chairs wiih the
of ihem in four rows. This kind of position made the students quite

gor).telling.

focus to rhe sto[4elling process. lt was a]so difficult lor Hani to build
all ofthe students.

stage, Dani stated that he did noi expericnce any dif'ficulties in

bon. Deni used big book as th€ media in the storf4elling process- The
.l?llable at UPI KamDus Cibiru. therelore he did not have to make l'fs

rryod the stor].tel1ing activily. Deni decided to choose a simple story
r o n  I  3 l  i l  w o u l d  b e  e a "  e  l o r  h i m  i r  c o n d u c  n g  l e  r , a c h  ' t  o f

concept of English singular-plural. He scemed confused in differentiale
,eg /e.gr I Furlhennore, Deni also l1ad dif'ficu1lics in organizing the

Ehing media. The first challenge was selecting lhe dght theme and the
stage, Tuti experienced several difhcLrllies related 10 the making of

i_s main considemtion in choosing thc story was ils relevance wilh the
rhat the nexl challenge would be the making ol the comic including

comic related to the size ofthe pictures.

picture making. The challenge in writing the story in English was the
making grammatical mistakes. While lhe challenges in making rhe
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Tuti presented the story from her comic using story-reading technique l"lt 
irlt"::-:T'

;;i"i;";;;il;;;t"iakes that might haooen since she was not native speaker or

i"rg'ir.i. ri"*"*" ,t"s techniqLre could not'avoid Tuti fiom making pronunciation

mistakes. Tuti made seveml fiuspronurctatloos' words such ns /r and- '"''l were

t.-"""*. i- l l t '*. . ' ,  tJlv or play and'htrt o( hedrl l  Nol onl) Ih"l Turi

I""_"a a rr*" drfhculties in using the right classroom language, such as hen she

rv"" ati"n i""*"ti* - Englhh, lor examfle "No ' a h,olidav. tine.!" ' Nhi"l tll)]t-l-l"
"J"i,i',""" 

i.irai, !i,r,€/ I'Besides, she also had ditficulties in saving the nght

".#.t;.: 
.ffi 

".1 
;il. .t'" -tunt : Please go back to yout chair"' st'e said "pleose

'";i;:;;;;;;;;;;i*', 
iLrti also had difficuiv in motivatins the students durine the

stoD4elling Process

4. Discussion
i'r#ii" ii"ii"e. 

"r 
th" study, the challenges and difficulties f'aced by the respondents

i"""ilit i"ei'ih tt',.oueh .ioqaelti"g at- the eiementary school level have been

,ar",inEalf;. aUf*"f,iJs and challenges could be categorized into two classifications,

q"-"fy; ll *,1" pt"p*aiion stage and 2) at the teaching and leamlng process'

4,1- The PreParation stage
At the Dreparation stage, therc are ulree Kinds of difficuliies faced by the respondents'

ilt.:i;ffi;;;;;iaiJ with the story selection All of the.rcspondents i€:iized

iL"i tftl ra.v p.".".t"a in the lesson shouid be able to develop the elemmtary school

"*a""i"' 
f"i*i*t" skill. Therefore the topic ofthe story should be.relevant with the

i""-i"_ Ji.ii,\i. and curriculum. Seleciing the story is quire chalienging.since tie

illi*ii r"JJi"llir,;r';Ja ur'o r'r'".ti'" stort lt would be unrail 1.f .the 1T*lyrced
his/helsiudentstol ikethestory,wnrrehe/shedidno|l ikeit(Coll ins,1999;Flaven,
2000; and Kuyvellrcven, 2009)---'' 

i""onaiv, the challenge happened during the making of media- Haven

f zooo,liij-rt"i* trl"t tisual ;dia is not needed iuring storytelling .It is said that-ar

[.- 
"" 

,i" stor]-teller could presenl the story with vaiety of voice vocallzairon'
'""r"t.*,'i*l"i-""pt".sions 

an,l body, movement Howevet' Ananthia (201,0) argues

A;i;;;;;; ;;', ; .";e in the context of teaching English as a Foreig.Language

A;il ;;.F; :";,.,: "tyl i:1-r_1 :T;:,1; jlti$".1:$'::J" 'H*:li::
. ince coLrd gi \e and creale meanrlS ror 

" ' .  
' , "Y' '  l  " '  "^ : : :1-- :  - :1, ;^. , ; ' -

"'"*l 
-"ai" a.i.i.g ,ft" stort'telling pro;ess, the teacher does notiave to 

l:ry li:Jl:

"ri""l. 
*fff not ie able to unilerstand rhe srory. Iheretbrc. thc translatLlg meihod

." i" r,. ","ia.a \no,hcr rrob,c'r "t";,lXllJlil" lj,ll;;'r"'*l.i'*"iili"lil.:
lictures related to the story' However' the

i".* .""1t 
". 

pft ,"gt"ph or getting them from available pictures in the int"rn-"t .'-"-'' 
lir1af", ,ft" ihi.a 

"huit*g" 
in this stage is designing the right and suitable

*,url.Trii i"ri*""J activities should be relivanr with the students' language.levei

il;;;; ;; difficult, and th€ lbcused language skill to be developed,The

,.;;;; ;1J;1"" 
"".sider 

the tun side ol ihe designed activitv' since.students ream

l"J.lft..,lt.v f"a *laxed (Brewster, er al' 2002) Ilowever' lun only is not enough:

irr. 
"",iri 

i", 
"rr*ra "rso 

be fi1led with rneaninglL material relevant wirh the leaming

8 6



rE t.-a :00i). t hefefore, in desigrlirlg the right acrivities, the tcacheN
rl|lllu$- d. students' charactelislics and the level of the srudents. abilirv.

5, hLg and leaning process stage
- dm-q and leaming prccess, foru challenges rvere identified. The

cbailenges were comecled and tended to bc overlapping. Thl: first
b rhe prccess of telling ihe story. The respondents faced big

fti had ro put on voice vocalisation, geslures, facial expressions and
dn'ing rhe noD4elling. Haven (2000) contends that when doing the

are n\o inrportant coDponcnts, namely, 1) "tJre what" and 2) 'the

cornpone t is believed to bc the key success of doing the
uas quite a challenge fof the respondents. Besides, the rcspondents
]. snrce the story should be prcsented in English. Thefe was a dsk

fqser rhe story. Ptununciation was aiso one of the problems in thjs
ihose problerns, ofcourse English teacher who applied stoqielling

should praclise a lot. Kuyvenhoven (2009) states that the soui of
rs memory and heafi, therefore, the most imporiant thing is to

.de and thqplot of the story. ld rhe beginnjng, the teacher as the
d) lo pmctise by trying to deliver a shofter story loudly in fiont of a
.sl a suilabLe intonation, gestures, and body language (Ku).venhoven,

d naturaUy Ilis pfoblem could be minin:ized by preparing and
dassroom language thal would be said at tle class and put it in the

doing this, the tcacher could practise saying the classroom language,
ibrruclion in English.
challense relates with the using of classroonr language in the r,r,hole
Eoblem happened when the rcspondents should say natural English

trconect pronuncialion. Similar \!ith the second challcnge, this probleD
-zed by prcparing and prediciing the classroon language thal would be

rlut- Kuyvenhoven (2009) also suggests teacher to visjt stor).telting
ftm anoder stol'tellers and alsojoin a stor]telling community.

challenge al this stage is the implementation of the after sto[]
rclaied to giving instruction. The teachers were rcconmended

_lmeua-se (English) during the wholc lesson (Brewster, ei dl, 2002). It
- a problem since thc respondents arc not eble to produce English

i $-riltcn down in the lesson plall- Thc teacher could prepare some
relalcd to ho$': to give reinforcement, to give complimenl, to

.:s. and to give irstruction. While lhc pronunciation problem could be
litsnjnq to Engljsh or checking the Intemational Phoneric Alphabet
b-n$ to proilourcr EnglLSh \\urds.

cballenge was how tu manage the classroom. Classroom layout is one of
.lassrcom management. This point is impoftant to be considered since

rhe:eaching and learning proccss. Wrjght (1997 and 1995) states, in thc
a
E
z

llft6s. rhe mosl effective position is to have the students much nearcr io
fb.:eason why that posiiion would be more effectjve, parIly because it is

k';e :tudents to see the leacher and the visual media. But the most
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importanl thjng is because it chang€s r€labnrIShLp Lrct*een the reacher a:d:he.:tud:its-

th;t the teacher is going to share something special {wright' 1995) Furth€nno,re'

ftigiiif isrt zuggits ihat the stud"nts could be asked to sit on the floor around the

teacher. However, lor sonte lndonestan cletnentary schools'. it would b" qI: 
1llll:l'lt

fil;;;;;;;il'€ on the floor' some schools have big chairs and desks wjih

iitiili ,pr"""."n rt J*; it difficult lo crcale a carpet tirne Besides the classroom

lavout. another problem emergeo wnen solne of the studenls lost their focus and

lli.J"t. i""ilt,i, J""ra be abie to handle Lrncondusive situaiion bv giving waning or

".il;;;;;;;i; 
(Read, 2000) But again' this one was a big.chd*T: 

!::T:
.i,hi t."J* ft"a iit-t;d spoken English 

'lo overcome that situation' the teader rs

"i"i..i-," 
p*"i." the classroom language that could be applied in the process of

teaching and lear ng.

5. Conclusion and Recommendation-' - 
e'"J'"; iii" ti'ding an'l the discussion' it cm bt concluded. th"l 

$ :l:l]:lc*
r"..a b"i pt iO . i .O."u r laching I rglr '  r  rhrougn roniel l ing could oe classrlred Inlo

, rwo cla-..f ical lon.. namc ) l I  Ine plcualar'"n ' icce ott l  2i l l 'e Icacl- ing and"ledrring

orccess stage. ln the preparahon $age' rne challc tes are the story selection' 1h€ media

ir.o"."rr",i-"^a "",1. 
it'ies desigl..-rlhile challenges at the 

-ieachilg 1lj-]:"Y"*
prccess siage are: I) vana[on or voLco vocalization] gestures' facial expressions"body

nToremcnt, and pron'rrcial 'on 'ur|ng Inc ' lory4rl l 'ng oto'e'" 2lLl e ml-lemenlal lon o{

; : ; : - t , ; ; , ; n . '  , 1 .  oo .y . t t ' ng .  r r  ' l c  d '  ns  o f  c ras ' room la r rgua 'e  rnJ  a t  now rc

maneSe the classroom.
ilf ffilff proposes some recomn:"'r"t:": !:.l1.1l.:l-',::::::*:::.

"'"n,.ii;;.iil. r-;'',iy.l'*.,r'.. PCSD,.ruden ' T:1'^t:."t'J:1.'l'T::""::""::i::il:iil;:'|.::,.: ;''r,.',.;.e '' :rr*'""tll-"lij:::: :::?"::'i;i,,ll'
;::l#:;:J' i;' 

""':; ;;:'" "'';'; der \e'r r^n'k"'cl :llTl;l li -1'lll:'l
!'""":i;1il;,':h;";ni'.' pijii 

"oa*' 
*: advisei t:-lisit.:tovtll':?':*" u

i#;:t;:1d;;;,i.., io i,op'nu" tr"l' t""hniques in doing the storrtellins'
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