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Abstract

There are a variety of factors that contribute to primary students committing anti-
social and criminal acts. Family break down over the past 40 years and the changing
dynamics of family life, with nurseries becoming more common place for children to spend
their days, are taking their toll on the behavior. They are facing a more anxious and tentative
world, and often expected to know how to deal with the challenges they face, without issues
being discussed or coping strategies taught to them. The aim of the 'Keeping Out of Trouble'
program is to enable primary schools to provide interventions targeted at students who are, or
are at risk of, committing criminal offences. Through developing students' awareness of
victims, understanding of the consequences of their actions, exploration of sensitive and
relevant topics, encouraging students to engage in self-reflection, developing ownership of
their behavior and improving their problem-solving skills, primary students will develop the
strategies, knowledge and understanding to support themselves in making informed choices
about their behavior and future actions. The program consists of an initial session, followed
by 16 group sessions and a final self-evaluation and target setting session. This essential
activity design is based on a program that was developed by staff in the Youth Offending
Team and The Hillingdon Pupil Referral Unit, who recognized that students needed more
support from both agencies and decided to implement a new way of targeting individuals and
their behaviors within the context of a supportive and solution focused environment with
some correction and adaptation on Indonesia-setting.
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Introduction

There are a variety of factors that contribute to young people committing anti-social

andcriminal acts. The increase in family break down over the past 40 years and the changing

dynamics of family life, with nurseries becoming more common place for children to spend

their days, are taking their toll on the behavior and coping strategies of young people. Young

people are facing a more anxious and tentative world, and they are often expected to know

how to deal with the challenges they face, without issues being discussed or coping strategies

taught to them. In 2002, a Social Exclusion Unit report showed that most prisoners come

from socially excluded backgrounds: they are 13 times more likely to have been in care and

14 times more likely to have been unemployed than non-offenders. More than half of all male

prisoners and over two thirds of female prisoners have no qualifications.

The aim of paper is to enable primary schools to provide interventions targeted at

students who are, or are at risk of, committing criminal offences. Through developing

students' awareness of victims, understanding of the consequences of their actions,

exploration of sensitive and relevant topics, encouraging students to engage in self-reflection,

developing ownership of their behavior and improving their problem-solving skills, primary

students will develop the strategies, knowledge and understanding to support themselves in

making informed choices about their behavior and future actions.

The paper is a brand new to Inspire imprint which aims to help you to provide

students with access to range of multi-agency services to help them to cope with their

behavioral problems and prevent them from becoming involved in challenging behavior or

criminal offences. This essential new resource is based on a program that was developed by

staff in the Youth Offending Team and The Hillingdon Pupil Referral Unit, who recognised

that students needed more support from both agencies and decided to implement a new way

of targeting individuals and their behaviors within the context of a supportive and solution

focused environment. This way of working fits in with the Every Child Matters agenda. The

program tackles the 'Be Healthy' aim by encouraging the young people to be mentally and

emotionally healthy through:

 talking and discussing significant aspects of their world

 educating them and encouraging them not to take illegal drugs to hide their true

feelings and experiences



The 'Stay Safe' aim is tackled by addressing issues around bullying and, more

obviously, being safe from crime and anti-social behavior in and out of school. This is

fundamental to this paper. Young people are more likely to be the victims of crime, and

educating them about the effects will help them to deal with sensitive issues. This program

also tackles the 'Enjoy and Achieve' aim by developing the personal and social skills, and

supporting participants to identify positive recreational activities. The most significant aim

that this program addresses is 'Making a Positive Contribution' by supporting the young

people to engage in:

 decision-making

 supporting the community and environment

 engaging in law-abiding and positive behavior both in and out of school

 developing positive relationships

 choosing not to bully and discriminate

 developing self-confidence

 successfully dealing with significant life challenges and changes

The Program

Keeping Out of Trouble program consists of an initial tutorial session, followed by 16

group sessions and a final self-evaluation and target setting session. These strands of support

aim to meet the following objectives:

 To enable students to develop consequential thinking

 To encourage the development of victim awareness

 To develop an understanding of restorative work and ways that they can engage in

this kind of work

 To enable students to develop an awareness of their own feelings and the ability to

label, identify and express these feelings in a safe way

 To further develop personal insight, gaining knowledge of strengths and weaknesses

and the ability to take structured criticism and feedback

 To encourage the development of confidence and self-assurance

 To encourage the development of self-reflection skills

 To develop an awareness of the consequences of their behaviors – both for themselves

and others



 To further develop a sense of responsibility and locus of control, that is, to have

internal control

 To encourage students to further develop and appreciate the perspectives of others,

that is, empathy

 To encourage students to develop a range of strategies to pre-empt and avoid anti-

social and offending behaviors

 To encourage facilitators and students to cooperate as joint problem-solvers, engaging

in wide ranging discussions around key issues

The program is aimed at:

 All young people, especially those who have demonstrated of anti-social or criminal

behavior

 A group of young people of a similar age

 Young people who have not been identified as prolific offenders

Why should primary schools get involved?

 Every Child Matters (DfES 2004) to stay safe and make a positive contribution

 Reduce anti-social behavior in schools

 Encourage and develop skills that are in keeping with the citizenship curriculum

Sequences

The program is divided into 18 sessions arranged in the following sequence:

 Individual Session - this session provides each young person with an individual one-

to-one session in which he or she can contribute to a personal profile identifying

interests, strengths and difficulties, and current knowledge and awareness of the

Criminal Justice System. It also acts as a starting point for the student and facilitator

to begin getting to know each other.

 Introductory Session – the introductory session provides the group of young people

with an opportunity to get to know each other and for the facilitator to briefly outline

the key aims of the program before engaging in two initial introductory activities.

 Criminal Damage - this session focuses on criminal damage and the consequences of

such behaviors. The facilitator reads through an article entitled 'Caught in the Act,



Graffiti Gang Hits Again' in which a group of young people are caught on CCTV

graffitying on public property.

 Shoplifting - This session focuses on shoplifting and the consequences of such

behaviors. The facilitator reads through the article entitled 'Shoplifting' in which the

main character has been stealing make-up from a market stall.

 Street Robbery - This session focuses on street robbery and the consequences of such

behaviors. The facilitator reads through the offender's diary entitled 'Mugging' and the

victim's diary in which an old lady is mugged by a group of young people for her

pension money.

 Burglary - This session focuses on burglary and the consequences of this kind of

behavior. The facilitator reads through an article entitled 'Burglars Target Housing'

whereby burglaries have been occurring within a council estate.

 Racially Aggravated Burglary - This session focuses on racially aggravated burglary

and the consequences of such behaviors. The facilitator can read through the

offender's diary and the victim's diary in which a shop keeper from Pakistan is racially

abused and burgled.

 Joyriding - This session focuses on joyriding and the consequences of this kind of

behavior. The facilitator reads through an article entitled 'Teenage Joyriders Kill Girl

Aged 5 in Multiple Pile-Up' in which joyriders knock a little girl off the pavement in

front of her house.

 Drunk and Disorderly - This session focuses on drunk and disorderly behaviors and

the consequences of engaging in such activities. The facilitator reads through the

newspaper article entitled 'Drunken Man Arrested for Indecent Behavior in Park' in

which a drunk man indecently exposes himself.

 Substance Abuse - This session focuses on substance abuse and the consequences of

engaging in such behaviors. The facilitator reads through the offender's diary entitled

'Substance Abuse' in which the young character Carl engages in substance abuse

which leads him to attack a middle aged woman.

 Affray - This session focuses on affray and the consequences of this kind of behavior.

The facilitator reads through the offender's diary and the victim's diary's which

explain the story of two boys quarrelling in the street over a girl.

 Sexual Assault - This session focuses on sexual assault and the consequences of such

extreme behaviors. The facilitator reads through an article entitled 'Boy (16) Arrested



for Sexual Assault' in which the boy commits a sexual assault against a girl that he

has been targeting since he began school.

 Prostitution - This session focuses on prostitution and the consequences of engaging

in this kind of activity. The facilitator reads through the offender's diary entitled

'Prostitution' in which Martine describes how she 'accidentally' became a prostitute.

 Arson - This session focuses on arson and the consequences of such behaviors. The

facilitator reads through the newspaper article entitled 'Girl Caught in the Act of

Burning Building' a young girl aged 15, who has had two previous convictions for

assault and robbery, was caught on CCTV attempting to burn down the local

community centre.

 Assault with an Offensive Weapon - This session focuses on assault with an offensive

weapon and the consequences of engaging in this kind of activity. The facilitator

reads through the offender's diary which describes how he attacks someone with a

knife because this person was approaching a girl that he particularly likes.

 Gang Violence - This session focuses on gang violence and the consequences of

engaging in such activity. The facilitator reads through the offender's diary which

describes how Robbie has engaged in racist attacks against the Pakistani community

is his area. The attacks, he feels, have been triggered by a girl from his community

being raped by a Pakistani boy.

 Group Review - This session provides the young people with an opportunity to review

the program and the learning that has taken place during the delivery of these

sessions. The facilitator initially engages the young people in a brainstorming activity

to identify what they think they have learned during the course. The young people are

then required to consider their own futures and what these would look like with or

without crime.

 Individual Review - In this final session the individual young person is provided with

an opportunity to review the course on an individual basis. This session allows the

facilitator and each young person to reflect upon the content of the course and the

learning that may or may not have taken place.

The Result



It is obtained by interview, focus group discussion, parents meeting parent’s questioners, that

Keeping Out of Trouble help them to prevent primary students from engaging in anti-social

or criminal behavior by:

 Increasing their educational enjoyment and engagement (75%)

 Providing them with direction and hope for the future (66,5%)

 Working with young people to identify alternative activities that they can become

involved with in their spare time (67%)

 Providing young people with an opportunity and appropriate forum to discuss

personal and sensitive issues (80%)

 and encouraging them to talk through and problem-solve difficulties that they may

have (64%)

Conclusion

It is important to enable primary schools to provide interventions targeted at students who

are, or are at risk of, committing criminal offences. Through developing students' awareness

of victims, understanding of the consequences of their actions, exploration of sensitive and

relevant topics, encouraging students to engage in self-reflection, developing ownership of

their behavior and improving their problem-solving skills, primary students will develop the

strategies, knowledge and understanding to support themselves in making informed choices

about their behavior and future actions.

Keeping Out Troubles program has proven able to help them to prevent primary students

from engaging in anti-social or criminal behavior, i.e: increasing their educational enjoyment

and engagement; providing them with direction and hope for the future (66,5%); working

with young people to identify alternative activities that they can become involved with in

their spare time; providing young people with an opportunity and appropriate forum to

discuss personal and sensitive issues; and encouraging them to talk through and problem-

solve difficulties that they may have.



References

Abrahams et al. (2004). Sexual Violence Against Intimate Partners In Cape Town: Prevalence

And Risk Factors Reported By Men. Bulletin of the World Health Organization, 82:330–

337.

Advertising Council, Family Violence Prevention Fund Domestic Violence (2005). Prevention

PSA Campaign General Market Tracking Survey February 2005. Unpublished survey,

summary. results available at

http://waittinstitute.org/WIVP/images/news/DomesticViolencewave6summ.report2.ppt

Archer J (2002). Sex differences in physically aggressive acts between heterosexual partners: A

meta-analytic review. Aggression and Violent Behavior: A Review Journal, 7:313–351.

Archer J (2006) Cross-cultural differences in physical aggression between partners: a social-role

analysis. Personality and Social Psychology Review,10:133–53.

Babor et al. (2003). Alcohol: no ordinary commodity. Oxford, Oxford University Press.

Barker G, Acosta F (2003). Men gender-based violence and sexual and reproductive health.

Riode Janeiro, Instituto Promundo (http://www.promundo.org.br/materia/view/399,

accessed 19 March 2007).

Berkowitz AD (2004). The social norms approach: theory, research and annotated bibliography.

Newton, MA, Higher Education Center (http://www.higheredcenter.org/socialnorms/theory/

accessed 31 March 2007).

Berkowitz AD (in press). Fostering health norms to prevent violence and abuse: the social norms

approach. In: Kaufman K, ed. Preventing sexual violence and exploitation: a sourcebook.

Wood and Barnes.

Brecklin LR, Forde DR (2001). A meta-analysis of rape education programs. Violence and

Victims, 16: 303–321.

Breitenbecher KH, Scarce M (1999). A longitudinal evaluation of the effectiveness of a sexual

assault education program. Journal of InterpersonalViolence, 14:459– 477.

Center for the Study of Sport in Society (2001). 2000–2001 MVP evaluation report

(http://dev.csss.neu.edu/mvp/mvp-evaluation2.htm, accessed 3 April 2007).

Dahlberg LL, Butchart A (2005). State of the science: violence prevention efforts in developing

and developed countries. International Journal of Injury Control and Safety Promotion,

12:93–104.

Dickson et al. (1998). First sexual intercourse: age, coercion, and later regrets reported by a birth

cohort. British Medical Journal, 316:29–33.32



Donovan RJ, Vlais R (2005). VicHealth review of communication components of social

marketing/public education campaigns focusing on violence against women. Melbourne,

Victorian Health Promotion Foundation.

Douglas M (1998). Restriction of the hours of sale of alcohol in a small community and its

beneficial impact. Australian and New Zealand Journal of Public Health, 22:714–719.

Erulkar A (2004). The experiences of sexual coercion among young people in Kenya.

International Family Planning Perspectives, 30:182–189.

Farrington DP, Welsh BC (2002). Improved street lighting and crime prevention. Justice

Quarterly, 19:313 – 342.

Farrington D (2006). Childhood risk factors and risk-focused prevention. Expert paper to the

Prime Minister on social exclusion (http://www.number10.gov.uk/output/Page10035.asp,

accessed 14 December 2006).

Finkelhor D, Asdigian N, Dziuba-Leatherman J (1995). The effectiveness of victimization

prevention instruction: An evaluation of children’s responses to actual threats and

assaults. Child Abuse & Neglect, 19:141–153.

Foshee VA, et al. (2004). Assessing the long-term effects of the Safe Dates program and a

booster in preventing and reducing adolescent dating violence victimization and

perpetration. American Journal of Public Health, 94:619–624.

Foshee VA, Reyes ML (in press). Primary prevention of adolescent dating abuse: When to begin,

whom to target, and how to do it. In: Lutzker J, Whitaker D, eds. Preventing partner

violence. American Psychological Association.

Gage AJ (2005). Women’s experience of intimate-partner violence in Haiti. Social Science and

Medicine, 61: 343–364.

Garcia-Moreno C et al. (2005). WHO Multi-Country study on women’s health and domestic

violence against women. Geneva, World Health Organization.

Gidycz et al. (2001). An evaluation of an acquaintance rape prevention program. Journal of

Interpersonal Violence, 16:1120–1138.

Gibson, L, Leitenberg H. (2000). Child sexual abuse prevention programs: Do they decrease the

occurrence of child sexual abuse? Child Abuse & Neglect, 24: 1115-1125.

Guttman M et al. (2006). Early violence prevention programs: implications for violence

prevention against girls and women. Annals of the New York Academy of Sciences,

1087: 90–102.

Hawkins S. Men Can Stop Rape. MOST Club 2005–2005 evaluation findings. 33

Heise L, Garcia-Moreno C (2002). Intimate partner violence. In: Krug et al., eds. World report on

violence and health. Geneva, World Health Organization.



Heise et al. 1999. Ending violence against Women. Baltimore, Johns Hopkins University School

of Public Health, Center for Communications Programs (Population Reports, Series L,

No. 11).

Hong L (1999). Redefining babes booze and brawls: Men against violence – towards a new

masculinity. Dissertation.

Jewkes R et al. (2002). Sexual violence. In: Krug et al., eds. World report on violence and health.

Geneva, World Health Organization.

Jewkes R et al. (2006). Rape perpetration by young, rural South African men: prevalence,

patterns and risk factors. Social Science & Medicine, 63:2949–2961.

Jewkes R et al. (2007). Evaluation of Stepping Stones: a gender transformative HIV prevention

intervention. Pretoria, South Africa Medical Research Council.

Johnson H (2005). Presentation to the WHO Expert Meeting on the Primary Prevention of

Intimate Partner Violence and Sexual Violence. Geneva, Switzerland, May 2007.

Unpublished.

Karamagi CAS et al. (2006). Intimate partner violence against women in eastern Uganda:

implications for HIV prevention. BMC Public Health, 6:284.

Katz, J (2006). The Macho paradox: why some men hurt women and how all men can help

Napierville, IL, Sourcebooks

Kishor S, Johnson K (2004). Profiling domestic violence: a multi-country study. Calverton, MD,

ORC Macro.

Koenig et al. (2004). Coerced first intercourse and reproductive health among adolescent women

in Rakai, Uganda. International Family Planning Perspectives, 30:156–163.

Krug et al., eds. (2002). World report on violence and health. Geneva, World Health

Organization.

Leonard KE (2005). Alcohol and intimate-partner violence: when can we say that heavy drinking

is a contributing cause of violence? Addiction, 100:422–425.

Markowitz S (2000). The price of alcohol, wife abuse and husband abuse. Southern Economic

Journal, 67:279–304.

Mehta M, Peacock D, Bernel L. Men as Partners: lessons learned from engaging men in clinics

and communities (http://www.engenderhealth.net/ia/wwm/pdf/map_genderequal.pdf,

accessed 28 March 2007).

Mercy JA, Sleet DA, Doll L (2005) Applying a developmental and ecological framework to

injury and violence prevention. In: Liller, KD ed. Injury prevention for children and

adolescents:

research, practice and advocacy. Washington, DC, APHA.



Mercy et al. (2002). Youth violence. In: Krug E et al., eds. World report on violence and health.

Geneva, World Health Organization.

National Cancer Institute (NCI) (2002). Making health communications programs work.

Washington, DC, National Cancer Institute (USDHHS/NIH/NCI).

Olds DA et al. (1998). Long-term effects of nurse home visitation on children’s criminal and Anti

social behavior: 15-year follow-up of a randomized controlled trial. JAMA 280:1238–

1273.

Olds DA et al. (1999). Prenatal and infancy home visitation by nurses: recent findings. The

Future of Children, 9:44–65.

Oleg B et al. (2005). The effectiveness of early childhood home visitation in preventing violence.

American Journal of Preventive Medicine, 28:11–39.

Pacific Institute (2004). Prevention of murders in Diadema, Brazil: the influence of new alcohol

policies. Calverton, Pacific Institute.

Peacock D, Levick A (2004). The Men as Partners program in South Africa: reaching men to end

gender-based violence and promote HIV/STI prevention. International Journal of Men’s

Health,3:173–188.

Pinheiro P (2006). World report on violence against children. Geneva, United Nations Secretary-

General’s Study on Violence against Children.

Pronyk P et al. (2006). Effect of a structural intervention for the prevention of intimate-partner

violence and HIV in rural South Africa: a cluster randomized trial. Lancet, 368:1973–

1983.

Raghavan et al. (2006). Community violence and its direct, indirect and mediating effects

onintimate-partner violence. Violence against Women, 12:1132–1149.

Raising Voices (2005). Preventing violence against women: the approach in action

(http://www.raisingvoices.org/women/approach_in_action.php accessed 1 April 2007).

Room R et al. (2003). Alcohol in developing societies: a public health approach. Helsinki and

Geneva, Finnish Foundation for Alcohol Studies and World Health Organization.

Sabol WJ et al. (2004). Building community capacity for violence prevention. Journal of

Interpersonal Violence, 19:322–340.

Straus MA. Dominance and symmetry in partner violence by male and female university students

in 32 nations. Children and Youth Services Review, in press.

Stuart GL et al. (2003). Reductions in marital violence following treatment for alcohol

dependence. Journal of Interpersonal Violence, 18:1113–1131.

United Nations. (2006) In-depth study of all forms of violence against women. Report of the

Secretary General. Document A/61/1222/add.1, 6 July 2006. New York, United Nations.



UNIFEM (2003). Making a difference: strategic communications to end violence against women.

New York, United Nations Development Fund for Women.

UNIFEM (2001). Picturing a life free of violence: media and communications strategies to end

violence against women. New York, UNIFEM and JHU/CCP.

U.S. Centers for Disease Control and Prevention. (2006). Understanding intimate partner

violence. Fact sheet. Atlanta, U.S. Centers for Disease Control and Prevention.

U.S. Centers for Disease Control and Prevention. (2007). Understanding sexual violence. Fact

sheet. Atlanta, U.S. Centers for Disease Control and Prevention.

Usdin S et al. (2005). Achieving social change on gender-based violence: a report on the impact

evaluation of Soul City’s fourth series. Social Science and Medicine, 61:2434–2445.

Waitt Institute for Violence Prevention (2005). Men’s campaign is changing behavior of violence

(http://waittinstitute.org/WIVP/news/news_mens_campaign2.html, accessed 28 March

2007).

Wallace T (2006). Evaluating Stepping Stones. A review of existing evaluations and ideas for

future M&E work. London, Action Aid International.

World Health Organization (2006). Intimate partner violence and alcohol. Geneva, World Health

Organization.

Wolfe DA et al. (2003). Dating violence prevention with at-risk youth: a controlled outcome

evaluation. Journal of Consulting and Clinical Psychology, 71:279–291.


